
 

 
Thank you for your interest in The Imago School. In addition to the information presented 

on our website, the following few pages will give you some idea of who we are and what, 

by the grace of God, we are attempting to do. Some further information may be helpful to 
you. Should you decide that you would like your child or children to be considered for 

admission to Imago, a visit to the School is required for one parent, or both, if possible. You may initiate the 

following application process by requesting or downloading the application form, completing it, and returning 
it to us with the appropriate non-refundable application fee. 

1. Upon receipt of your application, a Record Release Form will be sent to you, granting us your permission to 
review your child’s records. Please send it to your child’s school office. This form is not to be interpreted as 

a withdrawal of your child from that school. It is important that we be able to evaluate his progress to date. 

2. For all students an entrance test will be scheduled after the parent visit and receipt of the child’s records.  
Students in the lowest grades are primarily evaluated for developmental maturity. Applicants in grades 2 and 
up will be tested in language arts and math. 

3. An interview with both parents will then be arranged to determine the compatibility of our educational aims 
and methods with the intentions and desires of the individual home. 

As class sizes are limited, enrollments will be considered on the basis of earliest application made. Should the 

class for which application has been made be full, the testing and interviewing will wait until such time as an 
opening is available.  

Children applying for Kindergarten should be five by September 1st and six if applying to grade 1. We are 
committed to high academic standards throughout the School; however, we believe that the best foundation 

can only be laid when children are mature and able to respond to the demands of formal schooling. 

Students new to Imago will be considered for the Upper School (7th and up) if their previous schooling has 
prepared them to handle 5 major subjects. Entrance into these levels may be made conditional upon your 

willingness to secure tutorial help for subjects in which your child is behind. 

Mid-year applications are possible. All admission decisions are determined by the Board of Directors. 
 
 
The annual tuition charge for the 2014 - 2015 school year for each student in grades 1-6 is $7,600. 

Kindergarten tuition has been set at $4,950 per student for two full days and one half day. Upper School, 

Grades 7 and 8, have tuition set at $8,050, $450 of which is applied towards each student's balance for the 
yearly Upper School trip in May. There is no multi-family discount. Scholarship applications are available 

from the Office. The Scholarship Committee makes recommendations to the Board based on evaluations 

prepared by an independent financial assessment firm. 

There are additional Academic/Activity Fees for the Upper School — $150 for grades 7 – 8. Students will 

also be expected to purchase their own literature books. 

 
Don’t hesitate to contact us if we can be of any help. May God give you the necessary strength and wisdom 

so needed to help young people to know Him and serve Him in these difficult days. 

  Sincerely, 

 

 
   

 

 
  Judith Ward 

  Head of School  



IMAGO’S PHILOSOPHY OF EDUCATION 

At Imago we are endeavoring to put into practice a philosophy of education which begins with a Biblical 
understanding of the child as created in the image of God. We seek to guide children toward a true 
understanding of themselves and the world. We recognize that salvation does not come through knowledge 
but through bowing before God as creatures and sinners and accepting the gift of forgiveness in Christ. 
Yet we believe that those whose minds have been trained and formed by a good education are well-

equipped to grasp and communicate God’s revealed truth. For us this understanding is centered in the reality of God as 
the Creator of all that exists and the source of all Truth. 

We believe that the primary purpose of an elementary education is to teach children the skills of reading, writing, and 
arithmetic so that they will be able to read about, think about, and understand man and the world of ideas and objects in 
relation to God. The mastering of these tools of learning is therefore done through the use of worthwhile content. It is our 
desire to introduce children to the great body of knowledge at the heart of Western thought and culture. We seek to 
acquaint children with some of the great writings of the past and present; we endeavor to give them some knowledge of 
the history of Western civilization and particularly of their own country; we attempt to impart some understanding of the 
natural world through science. We also see exposure to the great artistic achievements of man in music and art as well as 
an opportunity to develop their own creative skills as an important part of a complete education. All subjects are 
approached from the point of view that truth in every area is consistent with what God has revealed in the natural world 
and in His written word, the Bible. Since in a school setting children are often learning in groups, the learning of such social 
skills as cooperation and respect for others is necessary and an important by-product of their education. 

Of primary importance is our belief that each child is a unique individual created by God with special gifts and abilities. 
Education based upon this Biblical understanding of people encompasses the rational, the moral, and the creative aspects 
of human personality and encourages children to be responsible thinkers, choosers, and doers obeying God’s command to 
care for His creation. 

While each child is of infinite worth as a creature made by God, he is a child, and as a child, he is in need of training and 
teaching by adults. As a child he is inclined to be foolish and immature; his judgments, decisions, and opinions are often 
based on inadequate wisdom and understanding. While the child and his ideas should be respected insofar as he is an 
individual in God’s image, his opinions should not be regarded as having the same weight as those of a mature adult. God 
has ordained that parents and other adults carefully chosen by parents are to lead children into wisdom. 

Furthermore, we understand that every individual in this fallen world is personally fallen and therefore inclined toward 
self-centeredness and sin. It should not take us by surprise when children are disobedient and rebellious. The teacher 
functions partly as an authority figure demanding and encouraging right behavior and punishing wrong attitudes and 
actions. 

At Imago we use different methods of teaching to suit different kinds of material. Some of the skills in reading, writing and 
arithmetic, for instance the multiplication tables, are best learned by rote and repetition. In other areas of learning it is the 
teacher’s function to encourage creativity. Thinking skills are developed as the teacher asks good questions and encourages 
and guides discussion. While we do our best to use teaching methods appropriate to the maturity levels and differing 
learning styles of the children, it is not our expectation that all learning will be enjoyable. Learning is work, and as a result 
of the Fall there is an element of drudgery to most work. We believe it is important that children learn to do tasks that are 
worthwhile and will benefit them in the long run even when they are not “fun”. We also think that as children respond to the 
challenge of hard work, they will grow in self-respect and self-discipline which come as by-products of mastering various 
skills and areas of knowledge. Furthermore, we think that people are created with minds that do find joy and satisfaction in 
learning, and it is therefore our desire to provide teachers who have an enthusiasm for learning and for the wealth of 
knowledge available to us in the hope that they will impart by example this attitude towards learning to their students. 

It is our belief that parents are responsible for their children’s education. We offer ourselves as a supportive agency which 
desires to continue and affirm the family’s task of rearing children to know and honor God in every area of life. As we 
cooperate with parents in training their children, we see parental involvement in reinforcing the academic and behavioral 
lessons of the school as a key factor in the effectiveness of our entire program. 

In summary, Imago’s goal is to provide children created in the image of God with the skills and the knowledge which will 
enable them to think about what is true, choose what is good, and create lives and works which are beautiful to the glory 
of God.  



Classical Education at Imago 

This talk was given by Linda Dey at The Imago School Open House, March 2, 2000 

To help people understand something about the education offered at Imago we began, about six years ago, to 
refer to ourselves as a classical school. For the first thirteen years of our existence we did not use this term to describe ourselves, 
and yet, I think it is important to say that over these nineteen years our philosophy of education has not significantly changed. So 
why this change in terminology? 

 I think it is true to say that when Imago began we were wary of using labels of any kind to describe ourselves. We 
deliberately chose not to call ourselves “The Imago Christian School”, not because we were ashamed of the Christian world-view 
that is the basis for our understanding of education, but because we did not want people jumping to conclusions about who and 
what we were based on their own understanding of what a Christian School is. We wanted the chance to explain ourselves to people 
apart from the possible confusion that might arise from preconceived ideas. 

 Before Imago began we read an essay by Dorothy Sayers called “The Lost Tools of Learning” which had a lot to do with the 
shaping of our view about education. In this essay Sayers talks about classical education and about what was lost when this method 
and understanding of education was given up in modern times. While we set out to recapture some of what had been lost as she 
described it, it did no occur to us at that time to refer to ourselves as a classical school.  

 Then several years ago we became aware of a group of schools that had been founded with the very same purpose who 
were using the term “classical” to describe themselves. We have since become affiliated with this group and have begun to use the 
term to help people understand who we are. 

 With that as introduction, I would like to focus tonight on one of the distinctive features of classical schooling called the 
Trivium. In Classical times the Trivium referred to the first three arts to be mastered, or the first three steps in education. The three 
steps or stages for learning are Grammar, Logic, and Rhetoric. It is important to understand that these are not three subjects., 
Modern education has trained us to think of education exclusively in terms of subject but classical education teaches the art of 
learning before any such subjects are introduced. The Trivium is not content; it is a method for approaching learning. We use it first 
to master language, and then go on to use it in the mastery of all other areas of knowledge. Notice that the terms Grammar, Logic, 
and Rhetoric are taken from the study of language. To learn a language, how to think in the language, how to put it together to 
make ourselves understood. After this we are ready for the Rhetoric stage in which we learn to express our ideas beautifully, 
persuasively, and with some originality. 

 But again, the Trivium is not just the study of language; every subject has its Trivium. The Grammar of any subject is the 
facts, the basic bits and pieces of the subject. The Grammar of history, for instance, is names, dates and events. Logic is how the 
facts fit together or relate to each other; in history this is not mere chronology, but causes and results of the events. Rhetoric 
involves the application in a personal way of what one has learned. This the Trivium describes how we learn: Grammar first, then 
Logic and finally Rhetoric. First knowledge, then understanding and finally creative application. 

 To quote one writer on classical education, “the trivium is not an attribute of classical education because it embodies an 
archaic principle of organizing knowledge; it is classical because it is a universal paradigm of learning.” 

 This paradigm is taken for granted in the study of such things as medicine and music. In medical school one begins with the 
Grammar of anatomy and physiology. Then one moves on to Logic, how this knowledge of the human body can lead to a correct 
diagnosis. And finally the intern is ready for the Rhetoric of arriving at his own diagnosis and recommendation for treatment. The 
Grammar of music involves names for notes, fingerings and scales. These must be mastered before pieces can be played and then 
given individual interpretations. 

It is unfortunate that this paradigm is not taken for granted in the educating of the young in modern times. Grammar was the first to 
go when the purpose of education changed from the mastery of a body of knowledge to the development of the person. John 
Dewey and his followers downplayed the role of the intellect in education. “Dewey abandoned any claim to know what was good, 
true, and beautiful. He wanted students to know what was good, true, and beautiful. He wanted students to learn rational scientific 
methods so that they would be equipped to acquire what was useful to them, according to their own interests. 

 From time to time since then people have decided that something was missing in education and have tried to make 
reforms, but these reforms have usually focused on only on aspect of the Trivium. 



The “back-to-basics” movement and the more recent push for cultural literacy have emphasized the Grammar stage, facts, 
knowledge, but often they go no further. On the other hand, the “critical thinking” movement stresses reasoning and decision-
making without giving students anything to think about. Overriding all of this often is a heavy emphasis on the Rhetoric stage at all 
levels of education; it is believed that children must learn to share their feeling and express their opinions, and their creativity must 
be protected at all costs from such stifling things as learning to spell. 

 What we learn from classical education is that real learning does not take place unless all stages of the Trivium are involved 
and involved in a certain order: Grammar first, Logic second and Rhetoric last. Dorothy Sayers made the interesting observation that 
this order fits the mental development of young students. She invented alliterative names for what she saw as three basic stages of 
development. She called the youngest “Poll-parrots” because of their facility for memorization and their enjoyment of repetition 
which makes the learning of facts easy for them. The Grammar phase of the Trivium is well suited to the Poll-parrot stage of 
development. At the age of 12 or 13 children reach what Sayers called the “Pert” stage so named for the tendency to turn whatever 
they hear on its head, question it and argue about it. This is the perfect age for learning Logic which characterizes this stage, but in 
all subjects teachers use discussion, debates, and role-playing to encourage an understanding of ideas. The final stage which comes 
in the middles or late teens is called the “Poetic” stage during which these starry-eyed emerging adults are anxious to development 
their own style. These traits go well with the Rhetoric stage of learning in which they have a chance to learn to express their ideas 
clearly and to be taken seriously. 

 Of course at all levels of education all three aspects of the Trivium are involved to some degree. It is the balance of the 
three which changes dramatically as one moves from 1

st
 grade through 12

th
 grade. The early grades are heavily weighted toward 

learning the grammar of language and mathematics, but even first graders who are learning to write proper sentences which begin 
with capital letters and end with punctuation marks have the chance to write little stories. There’s lots of grammar left to learn in 3

rd
 

and 4
th

 grade but there are also history projects and oral reports sometimes in costume! While by 11
th

 and 12
th

 grade the balance 
has shifted to emphasize Logic and Rhetoric, there is still grammar to be learned when, for instance, new subjects such as Calculus or 
Chemistry with whole new vocabularies are introduced. 

Let me end with one illustration of how our use of the Trivium affects the \teaching of history in 2
nd

 grade as compare with how 
history is taught in 7

th
 grade. Both grades study American History but the emphasis in 2

nd
 grade is on the grammar of American 

history whereas much more of the logic of American history is dealt with in 7
th

 grade. 2
nd

 graders memorize names such as George 
Washington, the “Father of our country”, and Thomas Jefferson, author of the Declaration of Independence. 7

th
 graders are assigned 

to be George Washington and Thomas Jefferson or one of the other leaders of our country during its first decade under the 
Constitution and to debate with each other their ideas about government, Federalists versus Democratic-Republicans. Most 
students at this age love to role-play and having to learn to express the ideas in this way helps them to understand them. 

 In closing, it is the Trivium which enables our students to acquire information, grasps it intellectually, and use it 
purposefully and creatively. It is this approach to learning which we use toward the end of bringing students to know and 
understand truth, goodness, and beauty in the world God has made. 
  



Developing a View of Education 

By Linda Dey 

The basic question which needs to be asked and answered in developing a view of education is, ”Who is the child?” 
What one sees as the purpose or goal of education is directly related to one’s view of people.  Through the process of education 
children are shaped or molded.  It is important to ask in whose image are they being shaped, according to whose vision of what man 
is meant to be are they being molded.  William Kilpatrick makes this point in Why Johnny Can’t Tell Right from Wrong:  “What is 
considered interesting and important to a society depends to a large extent on the imaginative vision that governs it.  Likewise in 
education.  Behind the choice of books, courses, and curriculum lies some imaginative picture of how children should develop.” 

In choosing the Biblical understanding of the child as created in the image of God, we at Imago have consciously rejected a variety of 
other views which have shaped education in America.  An awareness of these views and the educational ideas which flow from them 
can help one sort through the barrage of critiques and recommendations of schools and methodologies which come his way.  It can 
confirm us in the choices we have made. 

One of the great lies of our century is the denial of sin and the accompanying attempt to locate the root of evil as somewhere else 
rather than in the heart of man.  This view that people are basically good has led modern man to overstate the place of education in 
life.  Man’s basic problem is not seen to be moral rebellion but ignorance, and the cure for ignorance is education.  Knowledge is 
salvation.  This Utopian view of education as the panacea for all ills has led to the proliferation of programs in American schools 
which leave less and less time for academic training.  The problem of drug abuse by young people requires drug education; the 
problem of teenage pregnancies must be met by sex education.  Little attention is paid to the fact that increased knowledge can be 
shown to have little or no effect on the magnitude of these problems.  What can be seen is the effect of spending less time on 
reading, writing, and arithmetic. 

The view that children are basically good also leads to what can be called child-centered education.  The child’s desires, opinions, 
and feelings are made central in the educational process because it is assumed that the child will choose what is good for himself; he 
will want to discover and learn on his own.  The child knows best what he wants and needs and no authoritarian adult should get in 
the way and stifle his enthusiasm for independent discovery.  The teacher becomes a guide, a fellow-learner, a facilitator in this 
process.  The child may need a gentle nudge every once in a while to stay on track, but there is no need for strict discipline, enforced 
drills, or required subjects.  Freedom, not form, is the key methodological principle according to this view. 

The recent emphasis on self-esteem as a key to success or failure in education is the latest manifestation of the effect of the denial 
of sin on educational ideas.  Faced with a lack of results through drug education and sex education, modern educators still cling to 
the view that knowledge is the answer to the problems, but they have come up with a new reason why education programs are not 
working.  Low self-esteem is an inhibitor which keeps the antidote of knowledge from taking effect!  The child who does not feel 
good about himself cannot learn, and thus high self-esteem becomes a prerequisite to success or accomplishment rather than a by-
product of it.  Now it becomes important for the school to provide classes in self-esteem for those who are having behavioral or 
academic problems. 

Two views of man which have had a tremendous impact on education in America can be traced back to two big names from the 19th 
century, Horace Mann and John Dewey.  Horace Mann, who lived in the first half of the century, saw man as primarily a social 
animal.  This view served as the impetus for the founding of the first public schools in America.  These schools were to integrate the 
great influx of European immigrants into the American way of life.  The main goal of school came to be socialization.  Courses that 
until that time were considered essential fare for the well-educated person were dropped in favor of training in getting along with 
one another.  History and geography became social teaching and materials.  Lest I be accused of being overly harsh, here are the 
words of a Christian school principal who holds to this sadly mistaken view: “When the community appeals to higher standards of 
academics, that always kills spiritual values.  All those schools like Yale and Harvard started out as Christian schools, but then they 
got concerned with quality.” Schools founded by people who think like this become glorified Sunday schools whose main purpose is 
spiritual growth in the narrowest sense.  This lack of thinking can lead to a kind of Christian conditioning for a different set of correct 
responses because intellectual development and learning to think are downplayed. 

It is the Biblical view of man as the “imago dei” which provides a solid base upon which to construct a thorough-going Christian 
philosophy of education.  God gave us minds; we are rational beings.  A true view of education recognizes people as thinkers in need 
of intellectual training and growth so that they can understand what is true.  God has also made us to be choice-makers.  Education 
must involve moral training which equips its recipients to choose what is good.  Furthermore we are made to be doers, or sub-
creators.  Education should strengthen our imaginativity and provide aesthetic training that we might recognize, appreciate, and 



create what is beautiful.  The end of education is not self-discovery; it is not getting a job; it is not fitting in to society.  The end of 
education is enough knowledge of, wonder at, and commitment to truth, goodness, and beauty to enable the educated person to 
stand apart from society and judge it according to a higher standard before deciding how to best fulfill his calling as a viceroy of 
creation. 


